Teacher's Information Booklet Concerning Dyslexia

Introduction

As defined in Texas Education Code Section 21.924: 
1. "Dyslexia" means a disorder of constitutional origin having an inborn developmental basis, manifested by a difficulty in learning to read, write or spell, despite conventional instruction, adequate intelligence and social-cultural opportunity. 
2. "Related disorders" includes disorders similar to or related to dyslexia such as developmental auditory imperception, dysphasia, specific developmental dyslexia developmental dysgraphia, and developmental spelling disability. 
Many of the characteristics associated with dyslexia also arc found in children with other "specific learning disabilities or with speech spoken language disorder, Some of the characteristics also may be present in some young children in the course of normal development. 
"Specific learning disability" means a disorder in one or more of the basic psychological processes involved in understanding or in using basic psychological processes involved in understanding or in using language, spoken or written, which may manifest itself in an imperfect ability to listen, think, speak, read, writing spelling, or to do mathematical calculations. The term includes such conditions as perceptual handicaps, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. The term does not include children who have learning problems which are primarily the result of visual, hearing, or motor handicaps, of mental retardation of emotional disturbance, or of environmental, cultural, or economic disadvantage. 
Certain students with dyslexia or other specific learning disabilities qualify as handicapped under federal and state law and may receive special education and related services appropriate for treating their handicapping condition. Other students with less severe learning disabilities or dyslexia may not require special education services and should benefit from specific assistance within regular or remedial programs 
When it has been determined that a student who has been identified as having primary difficulties in reading, writing, and spelling is not progressing academically in the remedial programs of the school district and all other causes have been eliminated continued evaluation must consider the student’s identification as being dyslexic or having a related disorder.  Notice of the proposal to identify the child must be issued in accordance with federal regulations.   This identification made by the school district’s designee entails a review of all accumulated data and, in addition, a consideration of the possible constitutional origin of the problems. 
*Special thanks to the Nixon-Smiley Independent School District for the use of this booklet
I. Screening & Treatment

A. Teachers will gather data normally collected in student cumulative folders (vision and hearing screening, academic progress reports, teacher reports of aptitudes, parent conferences TEAMS/ TAAS results basal reading assessments, and, if necessary, speech and language evaluation) and confer with the principal and dyslexia designee to determine further action.

If additional assessment t information is necdc4 informal and or formal tests on word recognition, reading comprehension, handwriting, spelling, and composition should be used to identify specific problems related to written language skills.
B. Teachers will use information normally gathered in Grade 1 through current grade to identify students who may be at risk for dyslexia.
C. Data available during Phase I of the screening and treatment program for dyslexic students include the results of the following that are gathered:
· Vision screening 

· Hearing screening 

· Speech and language screening through a referral process 

· Academic progress reports 

· Teacher reports of aptitude behavior, and problems 

· Parent conferences 

· TEAMS/TAAS scores 

· Results of basal reading series assessment 
If problems in academic achievement have been noted through academic progress reports, parent conferences or inadequate performance on standardized tests, the school district will evaluate the students academic progress to determine what actions arr. needed to ensure improved academic performance 
D. Teachers of At-risk students will be given inservice on gathering information to be used in identifying dyslexic students.
E. In Conjunction with the LPAC, the particular needs of Limited English Proficient (LEP) students will be addressed to determine if language barriers are causing the academic problem.
F. A student may be referred for testing through special education at anytime. The dyslexia program is not meant to take the place of the special education program. There will be some students with sever dyslexia or related disorders who will be unable to make adequate academic progress within any appropriate remedial or compensatory programs, In such cases, referral to special education for a comprehensive assessment and possible identi6carion as handicapped should be made as needed. Such referral shall be accompanied by the written general and specific notices to the parents of federal and state rights for handicapped children and will follow all mandated procedures.
G. From the information obtained in Phase I, it may be determined that specific remedial programming is needed.
H. Assessment procedures prior to the development of appropriate remedial instruction may include:
· tests to determine basic reading, reading comprehension, writing, and spelling competency and specific related problems. 

· an informal reading inventory to identify specific programs related to reading 

I. If expected progress in reading is not made, the student will be placed in an appropriate remedial or compensatory program such as Chapter I, ESL, tutorial, summer school, etc. If a student does not make appropriate progress in Phase II, referral may be made for services in the Phase III remedial program.

J. Parents will be made aware of any school difficulty as soon as the problem is noted. Notice of the proposal to identify the child as being dyslexic or having a related disorder will be accomplished by conferences and/or written notices.

K. The procedures concerning dyslexia state that the identification will be made by the school district's designee. This designee may be the superintendent, a principal, a counselor, a consultant, a specialist, or a teacher - someone who is knowledgeable about the dyslexia program and guidelines.

L. The identification of the dyslexic student requires the elimination of factors, factors that cannot be eliminated, determination of unsuccessful program in remedial programs, and amalgamation of collected data.

1. A student may be identified as having dyslexia or a related disorders if: 

· the academic difficulty is specific to reading and/or writing, and/or spelling 

· the student's intelligence is average or above average 

· other factors have been ruled out 

1. The identification of dyslexic students requires the elimination of the following factors as causes of reading or writing difficulties:

· physical causes; brain insult, surgery, disease 

· chronic absenteeism 

· lack of language proficiency 

· lack of experiential background 

These factors must be ruled out as causes of the reading or writing difficulty. Further investigation to determine the presence of dyslexia and related disorders may be necessary.

1. If all of the above factors cannot be clearly eliminated as causes of the reading or spelling difficulty, appropriate actions to consider at this time include:

· continuation of Phase II remediation 

· additional investigation 

1. When it has been determined that a student has been identified as having primary difficulties in reading, writing, and spelling is not progressing academically in the remedial programs of the school district and all other causes have been eliminated, continued evaluation must consider the student's identification as being dyslexic or having a related disorder. Notice of the proposal to identify the child must be issued in accordance with federal regulations all accumulated data and; in addition, a consideration of the possible constitutional origin of the problems. The identification would be determined by:

· the student exhibiting characteristics associated with dyslexia, 

· the student lack of appropriate academic progress, 

· the student having adequate intelligence, 

· the student receiving conventional regular and remedial instruction, 

· the student's lack of progress not being due to socio-cultural factors such as language differences, inconsistent attendance, and lack of experiential background, and 

· the student's lack of progress having a constitutional origin, in other words, having an inborn developmental basis. 

M. If the designee determines that the student has adequate intelligence based on the information collected, then it is not necessary to administer a test.

N. Once the identification of dyslexia or a related disorder has been made, the school shall provide for the treatment of a student so identified. This treatment should be offered in a remedial class setting in which the major instructional strategies utilize individualized intensive multisensory methods, also containing writing and spelling components, that include the following descriptors:

· individualized, 

· multisensory, 

· intensive phonetic, which takes advantage of the letter-sound plan in which words meaning are made of sounds; sounds are written with letters in the right order. 

· synthetic phonics, in which sounds of letters can be blended into words for reading, and the words can be divided into the component sounds - for spelling and writing. 

· linguistic, which is based on proficiency and fluency with the patterns of language so that words and sentences are the carriers of meaning, 

· meaning based, which is directed toward reading comprehension and/or written composition, 

· systematic, as material is organized and presented in a way that is logical and fits the nature of language, 

· process-oriented, 

· sequential, and 

· cumulative. 

Teachers of these classes shall be trained in and shall utilize these techniques. They will also serve as trainers and consultants in the area of dyslexia and related disorders to regular, remedial and special education teachers.

II. Characteristics

C. Characteristics of the dyslexic student:

i. lack of academic progress commensurate with potential

j. characteristics of dyslexia or a related disorder

k. adequate intelligence

l. problems learning the letters of the alphabet

m. difficulty in learning to write the alphabet correctly in sequence

n. difficulty in learning and remembering printed words

o. reversal of letters or sequence of letters

p. difficulty in learning to read

q. difficulty in reading comprehension

r. cramped or illegible handwriting

s. repeated erratic spelling errors

t. the constitutional origin of the disability has been documented by ruling out all other possibilities.

B. The following factors must not be considered to be the cause of the student's inability to read:

a. the language difference

b. inconsistent attendance

c. lack of experiential background

d. a brain insult, disease, or surgery

III. Preliminary Data Collection

B. If a student experiences difficulty with reading and/or writing, the following steps are suggested: 

· The classroom teacher should make accommodation and modify classroom instructional strategies. 

· If a student continues to have difficulty with reading and/or writing, begin the identification process. 

· Gather data normally collected in student cumulative folders (vision and hearing screening, academic progress reports, teacher reports of aptitudes, parent conferences, TEAMS results, basal reading assessment, and, if deemed necessary, speech and language evaluation) and confer with the principal and dyslexia designee to determine further action. 

· If additional assessment information is needed; informal and or formal tests on word recognition, reading comprehension, handwriting, spelling, and composition should be used to identify specific problems related to writing language skills. 

IV. Student Performance

B. Prior to placing a student in a Phase m program, the dyslexia designee will:

· look for the trends from grade one through the current grade placement 

· determine if grades are consistently higher in some subject areas and lower in others 

· compare homework to class work; if homework seems consistently better than class work, the designee will investigate reasons 

· note the wide range of stanine scores on a standardized achievement test 

· if the math total is low, contrast the computation and application (written story problems) scores 

V. Speech and Language

B. Students who are refereed to the speech-language pathologist and are subsequently identified as language delayed are at risk for reading difficulties (Not all students will be referred to the speech-language pathologist.) Additional data will be needed to determine the presence of dyslexia and related disorders.

VI. Intelligence Testing

A. If the designee determines that a student has adequate intelligence based on the information collected, then it is not necessary to administer a test

VII. Special Education

A. There will be some students with severe dyslexia or related disorders who will be unable to make adequate academic progress within any of the programs described above. In such cases referral to special education for a comprehensive assessment and possible identification as handicapped should be made as needed. Such referral would be accompanied by the written general and specific notices to the parents of federal and state rights for handicapped children and would follow all mandated procedures.

VIII. Program for Students with Dyslexia or Related Disorders

Phase I 
Step A

The teacher collects data on all students. The teacher identifies students who cannot keep up with the progress of most of his/her classmates in reading and writing.

Step B

Appropriate modifications are made in student's regular foundation program. The teacher may want to consider providing such students with a significant amount of time for reading connected text on a daily basis. This text should be at each student's independent and instructional level. Progress in word recognition, comprehension, and rare should be monitored.

Step C

Students who improve will remain in the regular classroom. Students who do not show progress may be at risk for dyslexia and related disorders. At risk students are then placed in programs, in PHASE II, III, or IV.

Phase II
Step A

Student is placed in remedial/compensatory program.

Step B

Students who show appropriate progress in reading and writing are mainstreamed back into the regular classroom as soon as possible. Students who show no progress in reading and writing achievement may be identified as having dyslexia or a related disorder.

Step C

Students identified as having moderate or mild dyslexia or a related disorder should be placed in Phase III program. Students identified as having severe dyslexia or a related disorder should be considered for evaluation by special education.

Phase III
Step A

Students are placed in PHASE Ill programs if they have been identified as having mild to moderate dyslexia or a mild to moderate related disorder.

Step B

Students who show immediate progress in these programs should move back to a regular foundation program or a remedial/compensatory programs as soon as possible. Students who show no progress may be at risk for having severe dyslexia or a related disorder and should be referred for evaluation to special education.

Phase IV
Special education services should be offered for those severely disabled students who are identified as having dyslexia or a related disorder. Students should be continually evaluated and mainstreamed into the regular foundation classroom as soon as possible.

IX. Suggestions for Parents of Children with Learning Difficulties 

A. Help child understand the nature of the difficulty
Read books on the subject
Emphasize the child's abilities instead of the child's "disabilities"

D. Reassure the child of his/her self-worth
Help the child become aware of his/her own special unique talents
Don't pressure
Praise when it is deserved
Avoid negative remarks, e.g.:

"Can't you do a simple thing like this?"
"I've told you that twenty times already."
"If you don't bring up those grades, you'll be grounded for six weeks."
"You could do it if you just try harder."
"You're just being lazy."

E. Help the child locate and develop other talents

Sports
Art
Music
Mechanics
Hobbies

F. Structure the child's life at home
Established regular routines: meals, play, TV, chores, bedtime, etc.
Keep belongings in the same place to:

help the child remember where to put them
remind him/her as often as necessary
use visual reminders
be patient when he/she forgets
Keep instructions simple - one at a time and be sure he/she understands.

Ask him/her to repeat instructions and give your child time to think.
Break tasks into small parts, or steps; giving steps one step at a time.

G. Help improve self-image and confidence
Give tasks your child can master
Build on what he/she knows
Don't assume anything; if a child doesn't understand, help him/her

H. F. Help with school work
Provide a place to study with minimal distraction
Help plan long-term assignments
Help schedule your child's homework; include breaks
Read assignments to him/her
Ask questions; discuss his/her work
Act as your child's secretary; write assignments as he/she dictates

I. Work closely with your child's teacher
Explain his/her difficulty to the teacher
Ask for lighter homework loads
Ask for permission for you to write assignments for your child
Ask that he/she be allowed to do more oral than written work
Ask the teacher not to call on your child to read aloud

(Copyright 1984, Margaret T. Smith and Edith A. Hogan. Permission to duplicate for Texas public school use only. All other rights reserved.)

X. Suggestions for the Classroom Teacher

Intelligent students who usually have difficulty with written language skills often perform well in areas of verbal or experiential learning. Whenever possible, the curriculum and schoolwork requirements need to be adapted to their unique learning abilities. The following suggestions will help these students learn more successfully:

A. Find a way for students to use their special talents

· completing art projects 

· building three-dimensional modes or projects 

· demonstrating and/or discussing hobby 

B. Stress verbal participation

· reduce reading requirements
provide tapes of content area textbooks
do not require student to read aloud 

· reduce written work assignments
substitute oral reports for written
accept work dictated by student and written by parent or tutor

C. Make directions brief and simple

· give only one step at a time 

· ask student to repeat; make sure he/she understands 

· give examples; allow student to rehearse each step 

· encourage student to ask questions; treat each question patiently 

D. Teach student how to organize

· break assignments into small steps 

· allow a "buddy" to write down assignments 

· help schedule long-term assignments 

· allow student more time to think 

E. Provide memory aids

· Post visual reminders or examples 

· provide matrix charts 

· allow student to tape record lectures and test reviews 

F. Grade abilities not disabilities

· grade verbal performance more than written 

· give credit for effort and time spent 

· test student orally whenever possible 

G. Request parents' cooperation and help

· encourage parents to read student's homework to him/her 

· designate a regularly scheduled time and place 

· teach student how to keep up with homework 

· make parents aware of need for structure in student's daily life 

· encourage parents to provide opportunities for student to discover and develop his/her unique talents 

· help parents develop a positive attitude and understanding of their child's worth 

(Copyright 1984, Margaret T. Smith and Edith A. Hogan. Permission to duplicate for Texas public school use only. All other rights reserved.) 

TEACHER QUESTIONNAIRE

Many of the characteristics associated with dyslexia also are found in children with other specific learning disabilities or with speech/spoken language disorders. Some of the characteristics also may be present in some young children in the course of normal development. However, when these characteristics are not age-appropriate and interfere with learning, they may be symptoms of a language or learning disorder, including dyslexia and the child may need special assistance in academic or related areas.

Please check where applicable.

Characteristics that are associated with dyslexia include the following:

_____ Problems in learning the names of the letters of the alphabet
_____ Difficulty in learning to write the alphabet correctly in sequence
_____ Difficulty in learning and remembering printed words
_____ Reversal of letters or sequences of letters
_____ Difficulty in learning to read
_____ Difficulty in reading comprehension
_____ Cramped or illegible handwriting
_____ Repeated erratic spelling errors

Characteristics that may be associated with dyslexia:

_____ Delay in spoken language
_____ Difficulty in finding the "right" word when speaking
_____ May be late in establishing preferred hand for writing
_____ May be late in learning right and left and other directionality
            components such as up-down, front-behind, over-under, east-west and others
_____ Problems in learning the concept of time and temporal sequencing, i.e., yesterday-
            tomorrow, days of the week and months of the year
_____ Family history of similar problems

When these characteristics are not age-appropriate and interfere with learning, they may be symptoms of a language or learning disorder, including dyslexia, and the child may need special assistance in academic or related areas.

Dyslexia Diagnostic Checklist

HISTORY

Classroom Teacher:
Has the classroom teacher made accommodations and modified classroom instruction strategies?
What accommodations and modifications were made?

Family:
Does a history of oral or written language problems exist in the family? _____
Are there problems in the home? _____

School :
Did the child attend kindergarten? _____ First Grade ? _____ When did trouble with reading arise? _____
What help has he or she had? _________________________________________
Is the child chronically absent? _____

Compensatory Programs:
Has the child been placed in a remedial or compensatory program? _____
In what program was the child placed? _____

Hearing Test:
Can the child hear spoken language? _____ Can the child hear verbal instruction? _____
What is the score of the hearing screening? _____

Vision Test:
Can the child see print and letters on the blackboard? _____
What is the score of the vision screening? _____

Physical Examination:
Has the child been critically or chronically ill? _____ Is physical development normal? _____
Do physical problems exist causing aggravation, to the reading difficulties? _____

Neurological Screening:
Has the child had a brain insult, disease, or surgery aggravating to the reading problem? _____

Intelligence:
Does the child have intelligence to develop reading skills at the level of his or her peers? _____
What is the child's IQ? _____

Oral Language:
Is speech normal? _____ Are speech problems aggravating the reading problem? _____
Can the child understand classroom instruction? _____
Can he or she communicate effectively for his or her age? _____

WRITTEN LANGUAGE

Alphabet:
Can the child recite the alphabet correctly? _____ 
Write in sequence, forming letters correctly? _____

Reading Accuracy:
Can the child read at grade level and on a level with his or her mental age? _____ 
Does the child have above average IQ? _____ Has the child been given a reading placement test? _____
When was the test given? _____ What is the level of placement? _____ 

Reading Comprehension:
Does the child comprehend reading at grade level and at level of mental age? _____
Does the child have normal IQ? _____ 

Handwriting: 
Is quality and rate of child’s handwriting at grade level? _____ 
Is the problem with handwriting caused by poor visual-motor coordination? _____ 

Spelling: 
Are the child’s spelling skills at grade level? _____ Are child’s spelling skills above their IQ ability? _____ 

Written Expression: 
Can the child communicate effectively for his or her age in writing?  _____

OTHER SYMBOL SYSTEMS 

Arithmetic: 
Are the child’s mathematics skills on grade level? _____ Are they higher than reading skills? _____ 

Attention Span: 
Can the child pay attention well enough to make normal progress in the classroom? _____ 

Behavior Assessment: 
Is the child’s behavior affecting or being affected by his or her academic achievement?  _____

TEAMS/TAAS 

What were the results of the child’s TEAMS/TAAS Test? _____ Reading _____ Writing _____ Math _____ 

Parent Conference: 
Have you conference with the child’s parents? _____ When was the conference? _____ 
Briefly summarize the conference: 

 

Academic Progress Report: 
What are the most recent grades the child has made on his or her academic progress report? 
Reading _____ Spelling _____ Writing _____ Language _____ Math _____ 
Social Studies _____ Science _____ Music _____ Art _____ P.E. _____ 

Aptitude: 
What do you consider to be this student’s strong points? ______________________________ 
GLOSSARY

APHASIA: The loss or impairment of the power to use words usually resulting from a brain injury or disease.

CONSTITUTIONAL ORIGIN: Having an inborn developmental basis.

DEVELOPMENTAL AUDITORY IMPERCEPTION: Characterized by having difficulty in learning sounds, sound-symbol relationships and the meaning of words, despite adequate intelligence and socio-cultural opportunity.

DYSLEXIA (Specific Developmental Dyslexia): Difficulty with the alphabet, reading, reading comprehension, writing and spelling, in spite of adequate intelligence, exposure and cultural opportunity.

DYSPHASIA: Characterized by difficulty in learning both receptive and expressive oral language, despite adequate hearing, intelligence, and socio-cultural opportunity.

DYSGRAPHIA: Characterized by the inability to write legibly. This occurs in the absence of other difficulties in written language. This difficulty is not caused by visual-motor incoordination.

DEVELOPMENTAL SPELLING DISORDER: Characterized by significant difficulty in learning to spell. This occurs in the absence of reading or other written language difficulties.

INDIVIDUALIZED: A reading program in which both materials and methods are matched to each student's individual ability level, interests, and learning style.

INTENSIVE PHONICS (Analytic and Synthetic Phonics): An approach to phonics and synthetic phonics. Analytic phonics takes students from what they know about letters and their corresponding sounds and asks them to rearrange these letters to make new words. For example, if a student already knows the word "can" by sight, he or she can form new words by adding known initial consonants to the phonogram "an". Synthetic phonics asks students to learn the sounds of the letters first and then combine or blend these sounds to create words. Synthetic or analytic phonics would be used depending on the student's instructional needs.

LINGUISTICS: The study of language, where linguists have identified the units of language, the meaning of units of language, and the patterns that occur in language. 

Linguistic reading materials often use phonograms found in the English language as the primary source of words for their texts. For example, a linguistic reader might contain such a sentence as "Dan can fan the man". 

Recently some linguists have extended the linguistic approach to include an understanding of language and how it is learned. The "total language approach" has been derived from this belief.

MEANING BASED: For a text to have some meaning for the reader, many factors must be taken into account. Most recent research has shown that prior knowledge of the content included in the text may be the most influential factor in a person's understanding of a text. Written compositions are excellent ways to tap a student's understanding of language, because for the most part, one cannot compose with words one does not understand.

MULTISENSORY: An approach that makes a concerted attempt to include more than one mode of presentation of information -- visual, auditory, kinesthetic (muscle sense). Presenting information in this way is sometimes called a "bombardment approach" in which the student is asked to see it, hear it, and feel it.

PROCESS ORIENTED: Word recognition skills and comprehension skills are not the end in themselves but rather the means, or processes, students need to become independent readers.

RELATED DISORDERS: Disorders similar to or related to dyslexia such as developmental auditory imperception, dysphasia, specific developmental dyslexia, developmental dysgraphia, and developmental spelling disability.

SPECIFIC LEARNING DISABILITIES: A disorder in one or more of the basic psychological processes involved in understanding or using language, spoken or written, which may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations. The term includes such conditions as perceptual handicaps, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia.

*Developed by Texas Scottish Rite Hospital for Crippled Children

ENCOURAGING YOUR CHILD TO READ: A GUIDE FOR PARENTS

John Shefelbine
University of Texas 1989
A. Some reasons why wide reading for pleasure is necessary

· good readers are good because they read a lot 

· academic benefits 

· personal growth and enjoyment 

B. Some General Guidelines

· confidence as a parent 

· providing assistance 

· developing a plan in a cooperative manner (explain what kind of reading and why; listen to child's views; identify major concerns, e.g., time, books, etc.; develop a plan; establish new routines; evaluate) 

C. Finding and Creating Time

· scheduled or obligated time 

· recreational or free time 

· guidelines for finding time (establish quiet times, daily reading is best, take time from activities closer to the interest level of reading; for reluctant readers start with relatively short periods of time, honor and guard your child's reading time) 

· TV(change family viewing patterns; 10 hrs/week; sustained silent reading) 

D. Gathering a variety of interesting materials

· variety (include comics, magazines, etc) 

· interest 

· quantity (borrow, buy, exchange) 

E. Helping the child who has difficulty reading

· support and believe in your child 

· read to your child 

· get help 

· give help at home (daily practice reading EASY materials) 

· find high interest books that are easy to read 

CLASSROOM SUGGESTIONS
FOR TEACHERS OF DYSLEXICS

1. The student's work must be at his instructional level.
2. Homework must be done at the student's independent level.
3. Follow-up should be at the student's independent level with 90% accuracy.
4. Assignments should be written down and said orally because of transposing.
5. Students should be asked to repeat the directions to make sure he/she has processed them correctly.
6. A line marker should be used if the student keeps losing his place.
7. A pointer or arrow should be used as a point of focus or reference when working at the board.
8. Enunciation should be clear for all students with auditory problems.
9. Students should be retaught whenever needed.
10. Independent learning centers should be established to stress pre-reading and pre-writing skills. (Dyslexia designee will help with these)
11. Grades should be given for oral work.
12. Tests should be given orally and exact answers recorded.
13. Parents should be allowed to read and/or record exact answers for homework.
14. Peer tutors should be used in the classrooms to read and record answers for the student.
15. Students should be given 2 or 3 questions per page to look for. If student cannot find the answers he/she rereads and does not go on until the answer is found.

Entrance :

1. Independent reading is 2 grade levels below expected performance level
2. Poor Phonics
3. Average and above IQ
4. Good oral communications
5. School has exhausted compensatory and/or remedial programs

CLASSROOM: MODIFICATIONS AND ADAPTATIONS

1. The following modifications and adaptations are recommended for implementation in all mainstream classrooms in which handwriting is a primary means of demonstrating mastery.

A. Utilize short answer tests, reducing the number of concepts which must be covered in the answer to obtain credit. Include items such as fill-in-the-blank, sentence completion, multiple choice, true/false and matching, whenever possible.

B. When essay answers are required, allow the student to list concepts, rather than write paragraphs.

C. When tests involve a variety of test items, star (*) key items which the student should complete first. This modification allows him to receive credit for major objectives without being penalized for a lack of writing clarity and speed.

D. Underline or highlight important material in texts or hand-outs. Highlighting can involve keywords, main ideas, important names, vocabulary, etc. Star (*) what is most important, teaching the student the ability to identify key points in corresponding, highlighted detail. Use colored chalk to distinguish activities upon the blackboard.

E. Provide a skeleton outline to completed. Roman numerals should be filled in, and capital letters left blank. Permit other students to take notes which can be shared to supplement the notes the student has made on his own.

F. Extend the time for completion of written assignments.

G. Permitting the student to tape his responses is another alternative to handwritten assignments.

H. When written assignments cannot be modified break up the assignment into smaller increments and extend the time for assignment completion. When time cannot be extended, modify scoring in this manner:

Number correct
______________ x 100 = % Mastery

Number Attempted

I. For drill/practice assignment, reduce the number of questions, problems, or sentences to be done at one time.

J. Avoid assignments to be copied from the board. Instead, supply the student with a syllabus or prepared assignment sheet. In mathematics, when problems must be copied from the board, reduce the number and allow adequate time. To aid the student and other students with similar difficulties in proper alignment, permit them to turn their paper sideways using the lines to separate the places.

K. Avoid using overhead transparencies for students to copy as well. When transparencies must be used, a master should be made and students given a black and white copy of same.

L. Allow the student to develop special projects of hands-on activities as an alternative to written reports.

M. Utilize computer programs to offer review/drill activities without handwriting requirements.

N. Avoid counting off for handwriting in a spelling test or on a written assignment in another subject, or counting as wrong a problem solved correctly but inaccurately copied.

O. Homework assignments should avoid reliance on written work or copy work. Book reports and assigned questions could be completed by tape recorder or performed orally in class.

P. Within these modifications, the student should be able to demonstrate mastery without infringing upon other class periods. He needs motor activity daily and should not be deprived of recess to complete lengthy written assignments.

2. The following recommendations are appropriate for the students learning environments:

A. Provide a physical environment relatively free of extraneous auditory and visual distractions. To minimize distractions during independent work, a study carrel may be appropriate.

B. Opportunities for the student to expend physical energy should be offered after 15-20 minutes of cognitive effort. A 3-5 minute -period of movement or motor activity will aid the student in focusing attention and expending mental energy for another 30 minutes. This will require creative thought by the teacher, but it is very important to do so. A child functions more efficiently with alternating periods of cognitive and motor demands. Prolonged cognitive demands are fatiguing, and reduce learning efficiency. Under these conditions, a child seeks relief through movement. With the teacher providing the release, the teacher remains in control. Without this structure, the student's time and choice of release may be disruptive, and the teacher loses classroom control.

C. Make a conscious effort to reduce stress upon the student. Management strategies should focus on the positive by using positive reinforcement. Redirect and reward appropriate behaviors. Grading of papers should focus on the number correct rather than the number wrong.

D. Give the student chores or responsibilities to perform regularly to build a sense of worth and value as a member of the classroom.

E. Provide opportunities for the student to serve as a peer tutor in his areas of strength. Such activities will address the student's feeling of self-worth.

3. The following teaching strategies and instructional modifications are recommended for implementation by all teachers and therapists who work with the student.

A. Utilize all channels and modalities for instruction. Be aware that the student often has difficult with a multi-modality presentation. He seems to be most efficient when he focuses on one modality at a time.

B. Present only essential tasks directly related to the concept being taught. Essential tasks should be presented sequentially.

C. Feedback on task performance is essential. Feedback should be clear and offer direction in how to improve performance. Feedback is generally most effective when it is given immediately and frequently.

D. Teacher monitoring of the student's initial efforts is important to avoid the need for time-consuming retraining. Initial monitoring will prevent his practice of incorrect response patterns based upon earlier, undetected errors.

E. The value of homework assignments should be assessed in terms of the degree of learning enhancement involved as well as the student's need for initial monitoring of his responses. When homework assignments must be given, the teacher should plan for some supervised assignment time at school in order to check that the student and other students are proceeding correctly with the assignment.

F. In mathematics, permit the student to use a matrix, a mnemonic device with assists in mastery of the addition/subtraction and multiplication/division facts. Proper use of the matrix also helps in developing an understanding of the inverse relationship of the operations, as well as providing experience which can later be used in reading graphs and coordinates. Using such a device also frees the student from reliance on memory and permits him to focus on the sequence of steps in the operations.
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DYSLEXIA PROFILE

 

Name                                                   Grade                            Date                    
PRIVATE
I.Q.
W.I.S.C. R.

T.O.N.I.

C.S.I.


Verbal
________

________

________


Performance
________

________

________


Total
________

________

________


C.A.T.

Total Reading


Word Analysis


Date
%
G.E.
G.E. Below
%
G.E.
G.E. Below


________
________
________
________
________
________

C.D.R.T.

Total Reading


Word Analysis


Date
%
G.E. 
G.E. Below
%
G.E.
G.E. Below


________
________
________
________
________
________

Assessment of Basic Phonetic Skills (Herman Method) observations:

 

 

 

Compensatory Programs:

 

 

 

PARENTAL NOTIFICATION
STUDENT IDENTIFICATION FORM

 

To the Parents of ______________________________________.

__________________________________ is not progressing academically to his/her potential in the Chapter I reading program.

We are now considering qualifications to identify him/her as dyslexic or having a related disorder.

We would like to confer with you as to the qualifications and possible placement as soon as possible. Could you come on ___________________ at _____________________________ to the __________________________________ school office?

 

Sincerely,

_______________________________
Dyslexia Designee


Please check the appropriate answer and return this to your child's teacher

_____ I can come at the stated date and time.

_____ I cannot come at the stated date and time, (In this case the Dyslexia Designee will call you to schedule another date and time.)

 

_______________________________
Parent Signature

PARENTAL CONSENT FORM
FOR PLACEMENT INTO THE DYSLEXIA PROGRAM

 

_____________________________
Student Name

Please check the YES boxes if you agree that the statements are correct. If the statements are not correct, check the NO boxes. When you have finished, please sign your name and date.

YES _____      NO _____  I have been notified that my child has been identified and qualifies for placement into the dyslexic program.

YES _____      NO _____  I give permission for my child to be placed into the dyslexic program.

 

_____________________________
Signature of Parent or Guardian

____________
Date

PARENT NOTIFICATION
STUDENT EXIT FORM

 

To the Parents of ______________________________

________________________________ shows appropriate progress in reading and/or writing and exhibits every indication that this progress will continue. The return of the student to the regular reading program is the goal of the Dyslexic Program. It is the impression of the dyslexic designee that you child be exited from the Dyslexia Program and returned to the regular reading program.

Could you come for a conference on _____________________ at ______________________ to the __________________________________ school office.

Sincerely

 

 

_____________________________
Dyslexia Designee


Please check the appropriate answer and return it to your child's teacher.

_____ I can come at the stated date and time

_____ I cannot come at the stated date and time.
(In this case the Dyslexia Designee will call you to schedule another date and time.)

PARENTAL CONSENT FORM
FOR EXIT FROM DYSLEXIA PROGRAM
TO THE REGULAR READING PROGRAM

 

_________________________________
Student Name

Please check the YES boxes only if you agree that the statements are correct. If the statements are not correct, check the NO boxes. When you have finished, please sign and date.

YES _____     NO _____  I have been notified that my child has shown appropriate progress in reading and/or writing in the dyslexic program.

YES _____     NO _____  I do give my permission for my child to be exited from the dyslexic program to the regular reading program.

 

 

_________________________________
Signature of Parent or Guardian

 

________________
Date
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